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Summary

This paper focuses on the first working experiences of teachers in rural telesecondary schools from Chiapas, Mexico. These findings come from an ethnographic study (still in process) with beginning teachers working in unfavorable contexts. 

Working in rural areas, these teachers experience marginalization, isolation, poverty and monolingualism during their first years of service in these communities. They are analyzed with the intention to identify their teaching practice problems and obstacles faced in these contexts.
There is a contradiction between initial teacher training under markedly urban homogeneous characteristics and the conditions met by beginning young teachers who are sent to work to telesecondaries with indigenous populations in one of the poorest states in Mexico. This paper will focus on the strategies that beginning teachers build and use in their teaching.

Observed aspects:

1) The context of education policy in Mexico is mainly discussed over two issues: 
- Some characteristics of teacher education. 
Teachers who study at Normal schools and teach Mexican young students are trained under general guidelines implemented by the State. They mainly focus on pedagogics and didactic aspects, leaving aside a sociocultural approach required for them to work with diverse student populations. There is a unique national curriculum for teacher education which means that regardless they will soon work in a rural or urban area (which is often indigenous too), the education they will receive at Normal schools is the same.
- Telesecondary is a model created in the mid-sixties. 
Its main characteristic is that one teacher works with different subjects, and he uses a textbook and television programs. Recently, interactive and online teaching materials have been integrated. They are usually designed to fit this model. 
Telesecondary was created as a compensatory program to bring secondary school level to remote areas from urban centers. This program finished when more traditional schools were built across the country. However, as it requires less investment and costs, it has not disappeared. On the contrary, it was extended and internationally considered an "ideal" program. 
Currently, there are 17,475 telesecondaries nationwide, equivalent to 50% of secondary schools. In Chiapas, this percentage is higher. 1286 out of 1886 secondary schools are telesecondaries
 run by the state. Beginning teachers are sent to work mostly in these remote schools. In addition, as its population is largely indigenous, culture, customs and language of students is a challenge for them. 
Telesecondary was thought for a non-indigenous population and unlike elementary school, bilingual education is not provided. Maybe, it was assumed that students had already learned Spanish while attending elementary school which was not always true. It is important to highlight how education policy makes minorities invisible in initial teacher education.

2) About learning and strategies

Access to the community means for these teachers a cultural shock. Rural schools are different from the way police and reform makers think teacher education. They have in mind teachers trained for urban schools, however these young teachers work in isolated areas with children who do not speak well (or not speak at all) Spanish, and also live in precarious conditions. Thus, they must understand and get adapted to local customs. This situation observed as a cultural shock is solved by implementing strategies of their own, and without accompaniment.

In this space, the beginning teacher acquires skills and knowledge. He also learns through his contact with teachers, students and administrators, as well as the context. In the case of the teachers inquired, they first acknowledge who the "others" are: students, parents, the community and what it is expected from the teacher. They gain responsibilities and skills to work within poor conditions and without the minimum materials. They learn to cope with subjects they do not know and to work with children differently. Also they construct a suitable pedagogy for their own specific circumstances.

From the analysis of these experiences, it is expected to provide some elements linked to their learning processes and the support needed at this stage since they have been living in isolation so far.
� Data obtained from INEE´s Education Overview (2009).





